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Abstract 
This study explored Primary One students’ reading skills at the beginning of the national academic schooling in Malaysia. The 
objectives of this study were to identify the students’ ability to read syllables of the Malay language and to compare this ability in 
terms of gender, the type of kindergarten attended, and the length of time spent in these kindergartens. The respondents were 17 
boys and 18 girls from the three major ethnicities in Malaysia, namely Malays, Chinese, and Indians. The respondents’ reading 
skills were ranged from weak to medium to high. The instrument used was a progress chart on reading syllable patterns of the 
Malay language. The respondents were assessed individually in a comfortable setting.  The findings suggested that the length of 
time spent in kindergarten may have a relationship with the ability to read syllables and words. The findings from this research 
were also used to classify the syllable patterns into three groups: weak, medium, and high.  
© 2010 Published by Elsevier Ltd. 
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1. Introduction 
 
Early literacy leads to the acquisition of the 3Rs (reading, writing, and arithmetic) required in the New Primary 
School Curriculum (NPSC). This is because early literacy is fundamental for knowledge acquirement and success. 
In the Malay Language syllabus, reading is defined as ‘reading various materials as a practice to gain knowledge 
and fill leisure time’ (Roziah, 2005).  In the New Primary School Curriculum (NPSC), the components of early 
reading are a major focus. The ability to read early in life is the basis for enrollment in tertiary education 
(Kamarudin, 1993). In the long run, reading results in a knowledgeable future generation that spurs the country 
towards an era of globalization.   
However, the education system in Malaysia still faces the issue of reading incompetency among students, and 
this situation occurred because of failures in the early stages of reading. Chua (1992) reported that approximately 
275,000 students throughout the country require reading remedial programs. This phenomenon occured in both 
primary and secondary schools. In 1995, up to 50,000 Year 6 students in the country, including aboriginal children, 
were reported to be poor in reading. This amount represents 25 percent of the 2 million primary school students 
across the country (Utusan Malaysia, 1995, December 9th). 
2. Problem statement 
According to Zalizan and Khadijah Rohani (1993), one of six children (15%) in Malaysia has problems in language 
development at an early stage. To address this problem, in 1998 the Ministry of Education suggested that all primary 
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and secondary schools throughout the country implement intervention programs for the 3Rs (reading, writing, and 
arithmetic) beginning January 1999. This situation shows how serious the problem of failure in reading skills was 
among pupils in primary schools across the country. 
This study investigated Year 1 students’ ability to read and recognize the pattern of syllables, and to 
categorize these syllables from easy to difficult to read. Knowing the easy and the difficult syllable patterns in 
reading may assist teachers in determining the appropriate methods for teaching and learning. The findings from 
this research are hoped to produce effective reading programs and to form a basis for proposing further 
improvements in these programs to enhance the reading skills among primary school pupils across the country. 
3.Research objectives 
 
This study has several objectives: 
a. Identify the levels of syllable patterns in the Malay Language, ranging from easy to difficult. 
b. Compare the reading achievement between boys and girls. 
c. Compare the reading achievement according to length of preschool education. 
d. Identify the relation between the ability to read the syllables and the ability to read words. 
 
4. Methodology 
The words in the Malay Language contain vowels and consonants. A syllable is marked by a vowel, and 
exists as a vowel or with consonants. In the Malay language, there are eleven patterns of syllables. 
(http.www.tutor.com.my). A syllable can be composed of a vowel (V), accompanied by a consonant letter (VC), or 
made up of a vowel with consonant letters (VCC). Elements that present in the back vowels, or in front and behind 
the vowels at the same time (VC or CV). There are consonants that can appear in a cluster (CC) 
(http.www.tutor.com.my). Daniels and Diack (1994) define reading as the process of translating letters that have 
meaning. Pumfrey (1976) stated that the process of reading is not a mechanical skill, which is sound of what is 
printed but it is a process of constructive thinking. Regular reading skills begin when a child reaches four years, 
during the third stage of their neurological development.  
The instruments used in this study were two sets of tests, namely a set of observation diagnostic tests and a 
set of reading diagnostic tests. Both of these tests were developed by researchers based on Observation Instruments 
and Reading by Mohd Mokhtar Tahar (2003). Diagnostic tests in reading a pattern is divided into 12 syllables, each 
syllable patterns have three questions. The research samples were chosen randomly. Each student tested in the 
reading individually in front of reviewers. Each student is given time according to individual needs and comfort of 
students. Rest is given to students in need. This evaluation was done in a special room so that there would be no 
interference. 
5. Study findings 
5.1. Participants’ profile 
The relevant information collected on the participants included sex, race, position among siblings, father’s 
occupation, father’s academic qualifications, mother’s occupation, mother’s academic qualifications, types of 
kindergartens, previous kindergarten, school, district, and state. Table 1 shows the profile of the participants 
involved. 
Table 1, Students’ Profile 
  STUDENTS’ PROFILE sum % 
Sex Boy 17 48.6 
 Girl 18 51.4 
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Study duration in Kindergarten 1 year 23 65.7 
 2 years 12 34.3 
 
5.2.Syllable patterns that are easy and hard to read 
Based on the findings, the easiest for students to read were vowels, consonants, and cv syllables, which all 
35 students (100%) read correctly. Simple syllable patterns such as cv, ccv, and cccv can be considered as 
moderately easy. The number of students who read the cv syllable pattern correctly was 27 (77.1%). Twenty 
students (77.1%) read the ccv syllable pattern correctly. While a total of 10 units of cccv students can answer and 
the percentage is 28.6%. 
The difficult syllable patterns were vcc, ccvc, and cccvc. The number of students who read the vcc syllable 
pattern correctly was 9 (25.7%). For the ccvc and cccvc syllables, only 8 (22.9%) students were able to read each 
pattern correctly.  
Table 3, Syllable Pattern Difficulty Index 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SYLLABLE PATTERN V F PERCENTAGE % TOTAL MEAN 
VOWEL 3.00 35 100.0 105 3.0000 
CONSONANT 3.00 35 100 105 3.0000 
CV SYLLABLE 3.00 35 100 105 3.0000 
0 1 2.9 CVC SYLLABLE 
3 34 97.1 
102 2.9430 
0 20 57.1 
1 1 2.9 
2 1 2.9 
CCV SYLLABLE 
3 13 37.1 
42 1.2000 
0 27 77.1 CCVC SYLLABLE 
3 8 22.9 
24 0.6857 
0 10 28.6 VC  SYLLABLE 
3 25 71.4 
75 2.1429 
0 25 71.4 CCCV  SYLLABLE 
3 10 28.6 
30 0.8571 
0 27 77.1 CCCVC SYLLABLE 
 8 22.9 
24 0.6857 
0 25 71.4 
1 1 2.9 
CVCC  
SYLLABLE 
3 9 25.7 
28 0.8000 
0 25 71.4 
2 1 2.9 
CCVCC SYLLABLE 
3 9 25.7 
29 0.8286 
0 26 74.1 VCC SYLLABLE 
3 9 25.7 
27 0.7714 
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5.3. Comparative mean 
This section discusses the findings based on a comparison of the overall mean. Here are the results obtained: 
A. Mean difference in the ability to read between genders in Year One students. 
Table 4, Gender Difference 
Sex Mean N Std. Deviation Sum Median 
% of Total 
Sum % of Total N 
Boy 154.3529 17 70.82191 2624.00 164.0000 44.5% 48.6% 
Girl 182.1667 18 51.82011 3279.00 203.5000 55.5% 51.4% 
Total 168.6571 35 62.46549 5903.00 193.0000 100.0% 100.0% 
 
Based on the above table, there is a significant difference in reading ability between genders among the students. 
Girls are better readers than boys. The mean for boys is M = 154.3529, while the mean for girls is M = 182.6571. 
There is a mean difference of M = 28.3042 between boys and girls. 
 
B. Difference in the ability to read with study duration in kindergarten 
Table 6, Duration of Study in Kindergarten 
Study duration 
in Kindergarten  Mean N Std. Deviation Sum Median 
% of Total 
Sum % of Total N 
1 year 142.2174 23 58.48151 3271.00 138.0000 55.4% 65.7% 
2 years 219.3333 12 30.93787 2632.00 236.0000 44.6% 34.3% 
Total 168.6571 35 62.46549 5903.00 193.0000 100.0% 100.0% 
 
Based on the table above, students who received two years of kindergarten education performed better in 
reading, with a difference of M = 77.1156, compared to students who received only one year of kindergarten 
education. 
 Here are the findings according to the results obtained by the null hypothesis. The data were analyzed to 
determine the strength of the relationship between the students’ levels of reading through research questions. The 
analysis also aimed to answer the following hypothetical question. 
 
A.   H   :  There is no relationship between the syllable reading scores and the ability to read. 
 
Table 7, Relationship between reading skills and the level or reading ability 
Combined syllable words Pearson Correlation .746(**) 
  Sig. (2-tailed) .000 
  N 35 
 
Based  on  Table  7,  there  is  a  strong  correlation  between  the  two  variables.  This  shows  that  there  is  a  
significant relationship with the strength of a strong correlation (r = 0746). The findings of this study showed that 
the level of reading skills with the ability to read the syllable plays an important role. 
 
7. Results and discussion 
 
Based on the results presented, the students’ ability to read syllable patterns is still at a moderate level with 
an overall mean of M = 1:50. From the mean, there are syllable patterns which were still hard to read by the 
students.  
 
Table 8, Syllable patterns 
No Syllable sum mean 
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b1 vocal 105 3.0000 
 b2 consonant 105 3.0000 
b3 cv 105 3.0000 
b4 cvc 102 2.9430 
b7 vc 75 2.1429 
b5 ccv 42 1.2000 
b8 cccv 30 0.8571 
b11 ccvcc 29 0.8286 
b10 cvcc 28 0.8000 
b12 vcc 27 0.7714 
b6 ccvc 24 0.6857 
b9 cccvc 24 0.6857 
 
Table 8 above shows the syllable patterns that students find easy, moderate, and difficult to read. Therefore, 
it is recommended that teachers teach the easy-to-read syllable patterns first before proceeding to the more difficult 
ones. Syllable and word patterns are easily mastered by students, according to a research by Zaida Hj. Othman 
(1997) on Malay language reading skills among elementary school students in terms of letters, syllables, and 
combination of syllable sounds. Knowledge of the names and sounds of the alphabet letters is an important and 
basic factor for determining the ability of students to recognize and correctly read syllables. 
 
8. CONCLUSION 
 
This study demonstrated a method to identify the syllable patterns that Year One students find easy and 
difficult to read. The learning difficulties faced by Year One students will create obstacles for their practical and 
emotional development. In education, it is very important for reading problems to be detected quickly and 
accurately. Teachers need to be exposed to a variety of methods and techniques in order to carry out immediate 
rehabilitation. With the help of an expert, teachers can learn the correct method for early detection and resolution of 
their students’ reading problems. The sooner a reading problem detected, the sooner it can be addressed. 
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